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مقدم
ملاحظات العرض
Whewe behaviorism emphasizes the objservable, constructivism is a more cognitive approach.  Within constructivism itslef, authors, researchers and theorists articulate differently the constructivist perspective by emphasizing different components.,  Nonetheless, there is some agreement on a large number of issues, for example, on the role of the teacher and the learner.  The teachers play the role of a midwife in the birth of understanding and opposed to being mechanics of knowledge transfer.  Their role is not to dispence knowledgfe, but provide students with opportunities  and incentives to build it up.  Teachers in this sense are guide and students are sense makes.  

1.Understanding occurs through interactions with the environment.
       What is learned cannot be separated from how it is learned, suggesting that cognition is not just within the individual, but is a part of the entire context.
    2.Cognitive conflict or puzzlement is the stimulus for learning, and determines the organization and nature of what is learned
    3.Knowledge evolves through social negotiation and through the evaluation of viability of individual understandings. 
              Individuals are a primary mechanism for testing our understanding. 
              Collaborative groups test our understanding of particular issues. Other 	people are believed to be the greatest source of conflict that 	stimulates new learning

Although we can tentatively come to know the knowledge of others by interpreting their language and actions through our own conceptual constructs, the others have relaties that are independent of ours.  Indeed, it is the realities of others along with our own relaities that we strive to understand, bu t we can never take any of these realities as fixed.
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Social Constructivist Approaches
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Theory’s Principles and Concepts
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Piaget’s Model of Learning and Cognitive Development
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Kolb’s Experiential Learning Theory
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Dewey’s Model of Experiential Learning
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Lewin’s Experiential Learning Model
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