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Moving forward into the 20212022 school year seems like
a daunting task. After all of the msmpmns and (haﬂenges
‘accompanying the COVID-19 pandemi

athemacs students and teachers invoves velhmkmg our
priorities and resources. How do we attend to perceived
potential learing and opportunity gaps? How do we foster
Eocal s emotiral wellbelng and eativate a s learing
environment? How can we best understand and value the
varied learning each of our students has experienced during
the past school year? And the list goes on

With so many interruptions and variations in student
‘experiences during the COVID-19 pandemic, there are those
who assume that students will have lost a year or more
of learning. But students did leam during the pandemic.
Theyleamed mmug jrtual lessons; in-person classroom
interactions with teachers, other students, and
omiy et past years, students will come into the
dlassroom with mathematical leaming experiences, and we
need to honor the knowledge they have gained from those
experiences. We acknowledge that not al students had the
same experiences, and many have leaming needs that may
not have been met. As a community, mathematics educators
must commit to provide equitable Ieanwvg experiences so
that all students “have access to uality mathematics

curriculum, effective teaching and learning, high expectations,
and the support and resources needed to maximize their
learning potential” (NCTM 2014, p. 5). Reaching this goal
at this unique moment i time s not easy. Even before the
pandemic, numerous programs were not meeting the needs

of many marginaized tudents, The dsruptions of the past
18 months, which affected students inequitably, make the goal
of meeting the needs of all students even more challenging.
The process of continuing the journey in mathematics learning
is complex work and a long-term investment that calls for
diligence and an ongoing commitment.
Continuing the Journey: Mathematics Learning 2021 and

eyond s the result of a joint effort of the Association of State
Supervisors of Mathematics (ASSM), NCSM: Leadership in
Mathematics Education, and the National Council of Teachers
of Mathematics (NCTM); it presents considerations, queslluns
and potential solution processes to educators and school
leaders to address the challenges highlighted by the cono-19
panderic Contiuing theJoumey: Mthematics Learing
2021 and Beyond addresses three key areas that hav
implicaions for esitable access to v qually mathematics
teaching and learing: (1) a focus on grade-level content;
(2) instruction through equitable, effective teaching practices;
and (3) planning for advocacy.

AREAS WITH SERIOUS IMPLICATIONS FOR EQUITABLE ACCESS TO
HIGH-QUALITY MATHEMATICS TEACHING AND LEARNING

‘GRADE-LEVEL EQUITABLE, EFFECTIVE ADVOCACY
CONTENT TEACHING PRACTICES PR

On-grade-level mathematics Position al students as al students’ equitable access
v 1, and ful

0 high-c

content must be the focus

of students’ work. capable learners and doers mathematics
of mathematics.
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Moving Forward:
Mathematics Learning in the Era of COVID-19

We live in uncertain times. Public health is at the forefront of our minds, and our schools have been
disrupted in ways we have never seen. Although no one can predict how education might look in the
coming months, it is in the best interests of our students to strategize how we might best meet their
needs in the upcoming months. Moving Forward is the result of a joint effort of NCSM: Leadership

in Mathematics Education (NCSM) and the National Council o Teachers of Mathematics (NCTM) that
presents considerations, questions, and potential solution processes to educators and school leaders
to address the challenges induced by the COVID-19 pandemic of spring 2020. In this document, we
show how effective practices for mathematics teaching and learning can provide helpful direction to
address the challenges that teachers, school leaders, and policymakers face now and will continue to
face in the months ahead

This document i organized around three major areas that require consideration when planning

for the 2020-2021 school year. These three areas have serious implications for equitable access to
high-quality mathematics teaching and learning: (1) structural considerations, (2) teaching practices,
and (3) advocacy.

THREE AREAS WITH SERIOUS IMPLICATIONS FOR
EQUITABLE ACCESS TO HIGH-QUALITY MATHEMATICS TEACHING AND LEARNING

ADVOCACY

TEACHING PRACTICES

STRUCTURES

The Purpose of This Document

The focus in this document is on decisions that must be made regarding equitable access to
high-quality mathematics teaching and learning, intentionally considering the needs of each and
every learner and teacher. Decision makers—whether they be teachers, teams, teacher leaders,
coaches, administrators, or policymakers at the local, state, and provincial levels—must consider the
diverse needs of learners and teachers when making policy and instructional decisions. To ensure
diverse perspectives are considered, content specialists, teachers, support staf, families, and students
should be represented and approached in a collaborative decision-making process.
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We live in uncertain times. Public health is at the forefront of our minds, and our schools have been
disrupted in ways we have never seen. Although no one can predict how education might look in the
coming months, it is in the best interests of our students to strategize how we might best meet their
needs in the upcoming months. Moving Forward is the result of a joint effort of NCSM: Leadership

in Mathematics Education (NCSM) and the National Council o Teachers of Mathematics (NCTM) that
presents considerations, questions, and potential solution processes to educators and school leaders
to address the challenges induced by the COVID-19 pandemic of spring 2020. In this document, we
show how effective practices for mathematics teaching and learning can provide helpful direction to
address the challenges that teachers, school leaders, and policymakers face now and will continue to
face in the months ahead

This document i organized around three major areas that require consideration when planning

for the 2020-2021 school year. These three areas have serious implications for equitable access to
high-quality mathematics teaching and learning: (1) structural considerations, (2) teaching practices,
and (3) advocacy.

THREE AREAS WITH SERIOUS IMPLICATIONS FOR
EQUITABLE ACCESS TO HIGH-QUALITY MATHEMATICS TEACHING AND LEARNING

ADVOCACY

TEACHING PRACTICES

STRUCTURES

The Purpose of This Document

The focus in this document is on decisions that must be made regarding equitable access to
high-quality mathematics teaching and learning, intentionally considering the needs of each and
every learner and teacher. Decision makers—whether they be teachers, teams, teacher leaders,
coaches, administrators, or policymakers at the local, state, and provincial levels—must consider the
diverse needs of learners and teachers when making policy and instructional decisions. To ensure
diverse perspectives are considered, content specialists, teachers, support staf, families, and students
should be represented and approached in a collaborative decision-making process.
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show how effective practices for mathematics teaching and learning can provide helpful direction to
address the challenges that teachers, school leaders, and policymakers face now and will continue to
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This document is organized around three major areas that require consideration when planning

for the 2020-2021 school year. These three areas have serious implications for equitable access to
high-quality mathematics teaching and learning: (1) structural considerations, (2) teaching practices,
and (3) advocacy.

THREE AREAS WITH SERIOUS IMPLICATIONS FOR
EQUITABLE ACCESS TO HIGH-QUALITY MATHEMATICS TEACHING AND LEARNING

STRUCTURES TEACHING PRACTICES ADVOCACY

The Purpose of This Document

The focus in this document is on decisions that must be made regarding equitable access to
high-quality mathematics teaching and learning, intentionally considering the needs of each and
every learner and teacher. Decision makers—whether they be teachers, teams, teacher leaders,
coaches, administrators, or policymakers at the local, state, and provincial levels—must consider the
diverse needs of learners and teachers when making policy and instructional decisions. To ensure
diverse perspectives are considered, content specialists, teachers, support staff, families, and students
should be represented and approached in a collaborative decision-making process.
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Moving Forward:

Mathematics Learning in the Era of COVID-19 QM} Wj u% Jﬁ b;dgi \A U.’.é J@

We live in uncertain times. Public health is at the forefront of our minds, and our schools have been
disrupted in ways we have never seen. Although no one can predict how education might look in the
coming months, it is in the best interests of our students to strategize how we might best meet their
needs in the upcoming months. Moving Forward is the result of a joint effort of NCSM: Leadership

. s . s 3 "
in Mathematics Education (NCSM) and the National Council of Teachers of Mathematics (NCTM) that (b‘ u u ‘ " ‘ o ‘ - - .
presents considerations, questions, and potential solution processes to educators and school leaders u ° : . :
to address the challenges induced by the COVID-19 pandemic of spring 2020. In this document, we . ) ry .,_)
show how effective practices for mathematics teaching and learning can provide helpful direction to - "

address the challenges that teachers, school leaders, and policymakers face now and will continue to
face in the months ahead.

This document is organized around three major areas that require consideration when planning

for the 2020-2021 school year. These three areas have serious implications for equitable access to . 5 - I3
high-quality mathematics teaching and learning: (1) structural considerations, (2) teaching practices, ° s r3
and (3) advocacy. w g
° - ralr el
- *»
THREE AREAS WITH SERIOUS IMPLICATIONS FOR
EQUITABLE ACCESS TO HIGH-QUALITY MATHEMATICS TEACHING AND LEARNING
£ o5 - . 2 .
S N s
. fﬂ(&ﬂﬁdbg)dﬂﬁﬁuﬁw&a
J‘ - I red -

¢ “;\‘59‘; lg deo &1 wld I o
i "
) M -¥) 8)
s j Lad .

The Purpose of This Document ?&‘)bé :\Am ‘3 Jw:j‘j JM‘ &K ‘J@

The focus in this document is on decisions that must be made regarding equitable access to
high-quality mathematics teaching and learning, intentionally considering the needs of each and
every learner and teacher. Decision makers—whether they be teachers, teams, teacher leaders,
coaches, administrators, or policymakers at the local, state, and provincial levels—must consider the

-~

diverse needs of learners and teachers when making policy and instructional decisions. To ensure . * .

diverse perspectives are considered, content specialists, teachers, support staff, families, and students *» - b e

should be represented and approached in a collaborative decision-making process. o o . . o o
*” *
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